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Froo:  GROVE::GRBIEGER "George Bieger'@
To: BARKER
CC= JWBUTZOW,GRBIEGER

Subj : £l Ed Doctoral Program and the University Scheel

4 iting in response to Dean Butzow's request for information

ameLt courses or pregram requirements that are tied in with the

univar ity school.”

szveral doctoral courses use the University Scheol as a field-

expericonce site.

Analysis of Effective Instructicnal Technigues (EL 725) is
intended, in part, to familiarize doctoral students with new
technicues for the observation and supervision of teachers. This
course is offered during the summer session in order to allow
doctoral students, most of whom are employed full-time, to have
aceess to teachers to observe and supervise. Since the
University School is both proximal and in session during the

Press RETURN for more...
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sumer sessions, the field compconent of this course can easily be
acconpl ished there. It is unlikely that this valuable course
commonent would be continued without the University School. In
fact, the scheduling of this course is dene to coincide with the
schedul» of the University School to make the observaticns

possibla.

Curriculum Analysis (EL 720) has regularly used University Schoal
curricula as the basis for doctoral student projects.

poctaral Internship (EL 798) regularly uses the University School 25
as an internship site for doctoral students, especially for

international students.

Doctora! Dissertation (EL 950) Several (approximately 4-5)

dortoral students, in the past 6 years, have used data col lected
at the University School as the primary source of data for their
doctora. dissertations. Many doctoral students (approximately 15
during the past 6 years) have pilot tested their data collection

Press RETURN for more...
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instruments or methods at the University School.

Other courses (e.g., EL 710, EL 715, EL 643, EL 647) have used
the University School on a less systematic basis than those
mentioned above.
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Bill Barker, Co-Chair, Curriculum Committee

BT b a0

FROM:  Joseph Domiaracki} Special Education
DATE:  12/5/94

SUBJECT: University School Utlization by ED of EX Program

There are no specific references concerning the utlization of the University
School in any syllabi currently on record in the Education of Exceptional
Persons Program.

The University school, however, is utilized as a site for field based
observation of students in the regular classroom and learning support
catagories of our ED 242 observatons. The observations conducted for this
class, in these two specific areas, comprises only 40 % of the observatons
required for completion of this course. Also, approximately 50% of the
students enrolled in ED 242, for any given semester, choose to use the
University School for this purpose.

Students enrolled in ED 342, Pre-Student Teaching Clinical Experience 2,
have also, on occasion, opted to use the Universsity School as a site for the
completion of their 35 hour experience.




UNIVERSITY SCHOOL DATA ,
EDUCATION OF EXCEPTIONAL STUDENTS UTILIZATION OF UNIVERSITY
SCHOOL
SCHOOL YEARS 1992-1993 & 1993-1994

ED OF EX STUDENTS WORKING AS TUTORS

ACADEMIC YEAR 92-93 CADEMIC YEAR 93-94
FALL 1992 . FALL 19
6 Students 6 Students
1 - Graduate 2 - Graduate
5 - Undergraduate 4 -Undergraduate
SPRING 1993 SPRING 1994
- 6 Students 9 Students
2 - Graduate 2 - Graduate

7 - Undergraduate

4 - Undergraduate
SUMMER SESSION 1994

UMMER SESSION 3

4 Students 4 Students

4 - Graduate

TOTAL FOR YEAR = 18

4 - Graduate

TOTAL FOR YEAR = 19

ED OF EX STUDENTS CONDUCTING ED 242 & ED 342 HOURS

ACADEMIC YEAR 92-93
E 1992

8 Students
ring 1993
6 Students

TOTAL FOR YEAR = 14

ACADEMIC YFAR 93-94
FALL 1993

8 Students
Spring 1994
8 Students

TOTAL FOR YEAR = 16

DATA FOR FALL OF 1994:

- 15 Students are working in the Universioty School to get 40% of their Ed
242 Hours




s+ The numbers of students using the university school for observation -
in ED 242 has been consistent over the years. Approximately 50% of
all ED 242 students utilize the school as an observation site every
semester. In using the University school facilities the students are
able to complete approximately 40% of the requirements for ED 242
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

December 6, 1994

Data Collection on University School Participation

'PSE Faculty

Gail J. Gerlachi#!
Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,

December 12. Thank you!

Semester/Year Approximate Number Brief Description of the
of Participation of Students Activity (e.g., collaborative
journal writing)

EL 425 Language Across the Curriculum : o

2 sections taught each semester on a regular basis

approximately 20-25 students each section

Activity #1: Dialogue Journal

Each college student dialogues
via journal writing with one
University School student for
five weeks at the begimning of
the semester.

Activity #2: Teaching a Lesson
P (over)

o Wty

/2 /Z/Q{

e mmapenr



MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994

Subject: Data Collection on University School P.ax_'ticipation
To: I"SE Faculty

From: Gail J. Gerlachég

Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinaring Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,

December 12. Thank you!

Course Semester/Year Approximate Number Brief Description of the

Number of Participation of Students Activity (e.g., collaborative
journal writing)

ED ufy SPRINE T STUPET TEACHNE.

(12 er.) o
S TUDENT TEMACHME

ED. 4yl  FAcLL G 5

{1z e ‘
=D 4)41 SPrRNE G5 & STUDENT TEACHVE
E

1z eR)

ED 421 SUMMER Ié# 17 STUDEAT TEACH WG~

(4Er) (5-5-F)

T%@(@W

Your name




MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1554
Subject: Data Collection on University School Participation
To: Faculty Teaching EL Courses £« 3/3
From: Gail J. Gerlach &%
Assistant Chairperson
Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"
If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!
Course Semester/Year Approximate Number Brief Description of the
Number of Participation of Students Activity (e.g., collaborative
journal writing)
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University School Testimony
James R. Myers

Associate Professor

IUP Mathematics Department

[ am the co-chair of the Elementary Mathematics Education Committee of
the Department of Mathematics (EMEC). The EMEC is responsible for
teaching the mathematics content’and methods courses for elementary,
early childhood, special, and hearing impaired education majors. I want to
share the areas in which the University School has enhanced these
programs. :

| 1. Teaching Mathematics in the Elementary Schoci (EL 3137 is the
mathematics methods course reguired for all elementary education
majors. In addition some special education and hearing impaired
education majors elect to take this course. The mathematics
department offers 11 sections of this course a year (3 in the fall, 6 in

, the spring, and 2 in the summer). Each section has approximately 25

students in it

Except for the one section offered in the second summer session. all
students are required 1o observe two math classes at two different
levels in the elementary grades. Nearly all of these observations are

: completed at the University School. Students are required to complete
‘ these observations and hand in ob servation reports. Often students

| comment on their Student Evaluation Instruments (SEIs) as to the
worthwhile experience these observations ‘provided. Without the
University School this experience would be sacrificed.
2. Onpe of the graduate courses in the Masters of Education Degree in
Elementary and Middle School Mathematics Education offered by the
Mathematics Department is Diagnosis and Remedial Teaching of
Mathematics (EM 652). Part of this course is providing a math clinic
for children who need help in mathematics. This clinic is the crucial
component of the course which provides experience for our graduate
students to practice diagnostic and remedial techniques in teaching

mathematics.

The University School has always been cooperative in providing the
P clinic with children who need extra help. The University School




B APLS It

concern for children and their dedication. Without this assistance. >
from the University School, the difficulty in finding local children for .,

2

" * the clinic would be increased. The children must be local because the ., -

" clinic meets for one hour a week during the three-hour class period. = . -

3. Last Spring, Dr. Judi Hechtman and [ sub mitted a grant proposal to the

Pennsylvania Academy for the Profession of Teaching. Dr. Hechtman
is the first grade teacher at the University School. We were funded
for $12.500 for the period of May, 1994 to May, 1995. The purpose of
the grant is to enhance the teaching of mathematics through the use of

children's literature.

One activity of the grant is an assignment in my EL 313 class. My
students observed Judi teach a math lesson using children's literature
with her first graders. Mv students observed this lesson either live or
on videotape. Judi also visited my class to expand on the lesson and
answer any questions. After this observation, I assigned a lesson plan
to be completed using children'’s literature 1o teach mathematics. Judi

_andl graded these lesson plans. The followup to this assignment was

" for mv students to implement their lesson in Dr. Hechtman's classes if
possible and if desired. Of the 80 students in mv EL 313 classes, we
have been able to schedule 60 to teach in Judi's classroom. These 60
students chose this experience over the usual two required
observations. Others would have chosen this option if scheduling time
would permit. We, Dr Hechtman and I believe this is a much more
valuable experience than the observations éspecially since it is a
supervised teaching experience.

In summary observation and teaching esperiences would be sacrificed in
our math methods classes if the University School were not available.
Experiences at other more remote sites could not be used because our
students usually carrv a full load of other courses while taking the math
methods courses. In addition to our students and classes, my scholarly
activity has been enhanced by the availability of the University School
Implementation of the above mentioned grant would be very difficult
without the expertise in children’s literature of Dr. Hechtman and

availability of the University School.
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

December 6, 1994

Data Collection on University School Participation

" Faculty Teaching EL Courses &£ 343, A 20

Gail J. Gerlach ¢4~
Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,

December 12. Thank you!

Semester/Year Approximate Number Brief Description of the
of Participation of Students Activity (e.g., collaborative
, journal writing)
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

December 6, 1994
Data Collection on University School Participation
PSE Faculty

Gail 7. Gerlachilg
Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This dara will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Brief Description of the

Semester/Year Approximate Number
of Participation of Students Activity (e.g., collaborative
G gl =0 journal writing)
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994

Subject: Data Collection on University School Participation
To: PSE Faculty

From: Gail J. Gerlach[ﬂ

Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Course Semester/Year Approximate Number Brief Description of the
Number of Participation of Students Activity (e.g., collaborative
) journal writing)
ED 242 SPr; ‘3 1994 20 OL‘SCTVaJﬁ on @A d

J our :‘2 WT*JD /!3




MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994
| | Subject: 'Data Collection on University School Participation
f To: PSE Faculty

From: Gail J. Gerlach{,ﬂ

Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Course Semester/Year Approximate Number Brief Description of the
Number of Participation of Students Activity (e.g., collaborative
‘ journal writing)

| EL 425 Summer. '9¢ /6 Y Drgrosy pon LS

.’ @WFW
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| ) MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994
\ Subject: Dana Collection on University School Participation
i | To: PSE Faculty
| From: Gail J. Gerlach{#!
Assistant Chairperson

| Dean Butzow has requested information on participation at the University
P School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Course Semester/Year Approximate Number Brief Description of the
Number of Participation of Students Activity (e.g., collaborative
’ journal writing)
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994
Subject: Data Collection on University School Pamicipation
To: PSE Faculty
From: Gail J. Gerlach(#l
Assistant Chairperson
Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"
If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!
| Course Semester/Year Approximate Number Brief Description of the
Number of Participation of Students Activity (e.g., collaborative
‘ - * +  journal writing)
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994
L Subject: I?ana Collection on University School Participation
]( To: PSE Faculty
E From: Gail J. Gerlachbg

Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?”

If any of the courses that you have taught regularly (or this semester or last

i semester) have required students to participate at the University School, please
? complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Course Semester/Year Approximate Number Brief Description of the
Number of Participation of Students Activity (e.g., collaborative
' journal writing)
| 222 Fall 1994 25 ' 7 Observation of a reading‘ciéss a

written summary and response

Gail, the following are not "participation" but I think are importanmt:

1. Signing out books from the University Library.
2. Participating in Dr. Hechtman's book order program.

Mufoe Witz

our name
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MEMORANDUM
PROFESSIONAL STUDIES IN EDUCATION

December 6, 1994
Data Collection on University School Participation
PSE Faculty

Gail J. GerlachLA
Assistant Chairperson

Dean Butzow has requested information on participation at the University
School. This data will be used by the Curriculum Committee of the Teacher
Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Semester/Year Approximate Number Brief Description of the
of Participation of Students Activity (e.g., collaborative
' journal writin Cy e
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| MEMORANDUM
}l PROFESSIONAL STUDIES IN EDUCATION

Date: December 6, 1994

Subject: Data Collection on University School Pal:ticipation
: : ¥
.1 To: Faculty Teaching BT Courses

| From: Gail J. Gerlach
’ Assistant Chairperson

- Dean Butzow has requested information on participation at the University

L School. This data will be used by the Curriculum Committee of the Teacher

L Education Coordinating Council in discussing the proposal to close the
University School. His question is, "What specific courses or program
requirements are currently tied in with the University School?"

If any of the courses that you have taught regularly (or this semester or last
semester) have required students to participate at the University School, please
complete the chart below and submit this data to me by noon on Monday,
December 12. Thank you!

Course Semester/Year Approximate Number Brief Description of the
| Number of Participation of Students Activity (e.g., collaborative
‘ Z y yw{. . journal writing)
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Date: December 8, 1994

Subject: Data re: courses with ties to the University School

To: Gail G. Gerlach
Assistant Chairperson

From: Marilyn E. Willis

Course No. Semester/year Approx. No. of sts. Description of experience

EE 200 Sp/Sum/Fall ’94, Sp.’95  20/sem., 7 sum observe K-3, write reports, plan
collaborativelywithclassmatesforexperiences
for K. Teach in K three different times,
evaluate children’s learning during their
experiences, write report of their experiences

EE 315 Fall ’93, *94
Sum. ’93 20/sem, 6-8 sum observe, interview, write reports; plan,
introduce, support, and evaluate a play center
to be left up 1 week (3 visits by student to
observe and evaluate). Written report of play
center including rationale, introduction,
support of experience, and evaluation.

EL 215 Sp. ’93 (3 secs.)  Approx. 60 T. choice of observation, interview
or other approved child understanding
activity

Note: These are the most recent times. I regularly have

taught these classes in the past.

Please see also my written testimony presented at the
open hearing on November 10, 1999 A copy is attached.
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Noverber 10, 1934

Submitted by Marily= =. Willis, Ed.D.

Cecordinator Undergzazduate Earsly Childhood Educaticn
Teacher Ceztificaticz Prograz .

Department of Professiornal tudies in Educaticn

T want to tell you bcw tke University Sckool izpacts on two of
the courses that I teack. The two courses that I a= speakxing about
are Introduction to Early Childhood Ecducatioz == 200) arnd
Development and Lear=izg Through Play (== 315). There are two
sections of eack o©of these courses. The other twc sections are
taught by two of my cosllegues who also use the Uniwversity School in
the same way I do. The total students served ia these combined
four sections is approximately 90. Students in these courses both
observe and plan fcr participation in experiences with children in
these classrooms. The total number of mini-lessons generated by
both the introducts=zy and play classes would numter in excess of

100 in a semester.

In the introduc=ory course students observe a minizum of five
hours in classrocms of their choice (K-3). They also have the
opportunity to obsezve teachers working with hearing impaired
children, music classes, physical education, Spanisk, art, and
computers. The students submit written reports of their
cbservations. Acéitionally, they plan cooperatively with
classmates for experieznces with both large and small groups and
then carry out these plans with their partner(s) in the
Kindergarten on three different occasions. Informal evaluations of
these experiences are digcussed as a part of students’ course work,
thus giving a commox basis for discussion and real and relevant
meaning to otherwise disconnected tekxtbock discourse.

In the Development and Learning Through Play class students do
up to two observaticns or interviews which are written and
presented to their classmates. Additionally, they plan and
introduce a play or theme center appropriate for the classroom
which they choose (K-3) to be left in the classroom for one week.
Students observe the children interacting in the centers for a
minimum of two more observations. During these observation times
students also support the experience using a variety of appropriate
techniques, or interact with the children to facilitate change, as
appropriate. Students write and share their plans, observations,
and evaluations with their classmates, who have also been
participating in the same setting, which makes their shared
learning founded on real rather than hypothetical situations.



"allotted, time-on-task at the sites, tr

Planning of these play or theme centers is dome in conrjunction
ieh the University School classrzoom teachers, as well as with me
-2 their classmates, wkich lends a gexuine experiexce of

collaborative effoc-t. Additicrally, class time is speat to
collectively discuss tte planning as it progTesses a=d g:c::p input

is valued aand izcorpcrated.

The guestion oftexn comes up, "Why caz’t students recieve these
sa—e experiences elsewkhere?" Students might possibly recieve
similar experiences elsewhere, but it is difficult: to k2 sure.
Questions which need to be considered are those cormcermizg close
collaborat-ion and co—on experiences for ouxr students a=d theirxr
classmates on whick =5 build. Add to tkhis the shared pkilosophy
and practices, rot o mention the issve of supervisicz= should
students be placed a:-= other sgites. The facu ty-student ratio is
large iz our progra=. There simply is not sufficient npu=bers of
faculty to do tke apcropriate supervision ghouid the dista=ces be
wide. Again, thke £fact is crucial that the teachers in the
University School do szare common philosophy and gcals, txzerefore
the collaboration i= gplanning provides a strong scaffolding to
support our students i= their first experiences. That philosophy
and practice is dee’opmentally appropriate as deZfined by thke
national societies wkich represent the Early Childhcod Education
profession, such as: TZe National Association for the Educatzion of
Young Children (NAEYC); the Association for Childhood Education,

Internatiocnal (ACZI); as well as the National Association cI State

Boards of Education (XNASBE), to mention only three.

\
7

In the Early Chilé=ood Education Prograzn, we have identified
several sites whick meet the criteria for developmentally
appropriate practices as defined by these professional
organizations, and tZe University School is one of those sites.

The argument could be made that it would be advantageocus to

make partnerships witk other sites.” Such partnerships coculd be
mutually beneficial. Tkere are, however, many unanswered guestions
as to the shared cost of such collaboratives, faculty time
avel time to and from sites,

student transportatio=n, reciprocal agreements for shared

responsibilities, and many more questions.

It should be okwrious that, were it not for the University
School, these courses wkich I have described could not be delivered
as as they now are. Ma=zy of our stated outcomes would be diZficult

to meet.

While we are eager to form or strengthen

A final questiorn.
why not make our University

partnerships with otzer schools,
School our prime partxzex?
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(412) 357-2323

December 5, 1994

TO: Dr. William Barker
Co-Chair
TECC Curriculum Committee

FROM: Dr. Eileen W. Glisanfl¢ﬁt)
Coordinator '
Spanish Education

Dr. Butzow has regquested that I provide you with information
concerning which of our program requirements in Spanish/Secondary
Education are currently tied in with the University Schocl.

All Spanish/Secondary Education students enrolled in ED 242 (Pre-
Student Teaching I) complete a one-semester practicum at the
University School. The entire class of pre-student teachers (10-
12 students) meets with me for approximately 8 class sessions at
the beginning of the semester. Students are assigned two grade
levels (for exzample, Kindergarten and Grade 1) at the University
School. In addition to observing classes and keeping a weekly
journal of their observations and experiences, they teach two
jessons per week (1 1/2-hour lesson for each of their two
assigned classes) throughout the semester.

I have also used the University School as the means for providing
hands-on teaching practice for students enrolled in SP 390,
Teaching Elementary Content Through Spanish. students teach two
or three lessons to the sixth graders at the University School.

Feel free to contact me if you need additional details. I.am at
home on maternity leave for the rest of this semester, and I have
a sabbatical for next semester. You can reach me at home at

412/935-0799.

cc: Dr. John Butzow, Dean
College of Education
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December 9, 1994

i SUBJECT: University School

TO: Dr. William Barker
+ Co-Chair of TECC

FROM:  *;Kéf HeiShmany
+Physics Department

I am responding to Dr. Butzow's inquiry dated December 2, 1994
concerning programs/courses tied to the University School,

After consulting with Terry Peard (Biology) and Joe Costa
(Chemistry), the only involvement we know of is ED 242 (Pre
Clinical I).
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)TO' Bill Barker -
 pROM: Rich NowslD ;<Cﬁ ?

' RE: University School

MEMORANDUM

'DATE: 12/9/94
EI qnderstand the TECC committee has already voted on this, but I
\am following John Butzow's request in providing data for you. We
ha%e done this in other formats previously, and I am supplying you

Wlth those documents. I have tried to highlight the crucial
statistics. Hope this is adequate. If you need more, let me
know

o
{
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November 10, 1994

Testimony Submitted to
Hearing on the Closing of University School

Clarice Reber, Chairperson ﬁé)@uu@«/

Department of Special Education and Clinical Services
Gentlemen:

I'm sure it ccmes as no surprise to you that the Department of Special Education and
Clinical Services is opposed unanimausly to closing of the University Schcol You
have seen several documents providing data that shows the important role the
University School plays in the pre student teaching clinical experiences of three
teacher preparation programs, Education of Exceptional Persans, Education of Persons
with Hearing Loss and Speech-Language FPathology.

The problem is this. There are not huge numbers of special education students. Some
of the populations, e.g, children with hearing loss, are small. If the educational
program is one we want IUP students to see, programs for identified special education
children are spread throughout the public school system, not just in one school
Currently, our students can schedule frequent visits to the University School. In fact,
our students are in the Classroom for Children with Hearing Loss close to 100% of the
time. Without the proximity of program, we cannot place our students with this
antity of experience. I am not denying that there could be alternate plans. There
could be. BUT, IUP students would have less time on task. Educational research shows
consistently that the single most important factor for learning is time on task

For example, the Department has been heavily involved with an intensive and o
successful partnership with the Indiana Area School District and the Department of . %7
Professional Studies funded by the PDE Bureau of Special Education Higher Education
Initiative. At the most, this significant and important partnership involved a Sl
maximum of only four special education students per semester.

If we have our students placed in a variety of off campus sites, faculty must spend
excessive amounts of travel time supervising these students. It is not unusual for our
faculty to spend one full working day to supervise only two student teachers. We
certainly cannot expect that amount of supervisory time to spread to pre student
teaching, As chair, ] am proud of the large increase of scholarly activity in my faculty
during the last 3-4 years. I and 1 am sure my faculty do not wish to returnto a
department whose responsibilities are solely clinical and service based.

' In summary, the department of special education would end up decreasing the pre |

student teaching experiences of students in three program areas if the University
School were closed. Furthermoare, it would stress the faculty’s ability to participate in
other academic matters to supervise students at distant sites.



April 2u 1994

To' John Butzow. Dean /)
College of Education < {\_u ‘
wid
Frem. Clarice Reber. Chairperson

Department of Special Education and Clinical Services

Subiject. University School Closing/

Resources for the Department of Special Education

With the potential closing of the University Schaol. there are several resource issues
that will need to be resolved. The closure of the school will reduce significantly the
number of hours of supervised practice for our students in three teacher preparation
programs. EH EX.and SH. A strength of current program . we will need to plan for
many hours of practicum to replace the University School. Please be aware that this is
not a complete list of resource needs. but items that come to my immediate attention.

Additional Faculty needs: We will need to provide personnel that can supervise
practica in alternate sites. W2 may want to consider joint appointments with school
personnel to assist with accreditation requirements

Alternate Workload Assignment to develop different service delivery models: If
there is anvthing that [ learned from the [UP/ARIN/IASD Collaboration Project, it is
that new programs require time for people to collaborate plan and tupe new
programs

Space and Technology: We need space on campus in Davis Hall to develap a
multipurpose classroom to deal with the Technology Issues raised by NCATE. This
roum could be a place where we set up and use. both for instruction and practicum
purposes. both high and low technology used in Special Education in all four of our

program areas. We can include au gmentative communication systems. assistive
devices. vocational analysis technology. amplificatipn systems. just to mention a

few Wa can also use this space for a classroom. If we start now. we can impressthe

site visitors in five years. H

o - F

Vans or Cars to transport students to practicum sites: We will need resources for the
vehicles. their maintenance and the training of drivers.

I would be pleased to speak with vou regarding any of these issues.

cc: Joha Johnson. Interim Associate Dean

Mark Staszkiewicz. Interim Provost

o



The University School of IUP
and the Program in

Education of Persons with Hearing Loss
Richard C. Nowell ennJ¢¢7

Assistant Chair, Special Education
Associate Professor
Education cf Persons with Hearing Loss

One of the strong attractions which originally brought
me tn Indiana University of Fennsylvania was the presence on
the premises of a classroom of deaf and hard-of-hearing
studants. Throughout the years that I have been hers, my
initial positive reaction has been supported by the close
interaction the program has had with the class of children
and its teacher and aides. In every way that classroom has
been a 'laborateory" for our students.

A "lahoratory school" offers many things which are not
usually available in a reqular public school. Faculty a2t the
university level do not have to feel that they are infringing
on the teacher and children when they need interaction to
support their efforts in the college classroom. Although the
first reason the class exists is for the education of the
children, it is also there for the college student to observe
and {we hcce) confirm those points made in college lectures
and discussions.

Much of the benefit of the University School classroom
for deaf and hard--of-hearing students is accomplished by its
being resadily available to students within the framework of
th=2ir schedules. Because faculty arte supervising these

.

students in their activities, a classroom within the building';f'

is a huge advantage for the faculty member's scheduls. Any:"”
arrangement in a school away from the campus would result in’
further demands on faculty time and reduced productivity in
teaching and scholarly work. This consequence would in turn
lead to reduced faculty satisfaction with roles at the
university.

Looking at the current use of the classroom, we see that
a major part of the twenty hours of observation in a class-
room for deaf and hard-of-hearing students is done within the”
University School for the majority of our majors. We have
approximately 13 students enrolled in ED 242 each semester;
and therefore there is a potential of up to 260 hours_ ofyg
observation done each semester, although the actual number is
probably close to 200, or about 14 1/2 hours per week. We
are considering some modifications in requirements for ED
242, including requiring many of the hours to be done in
other settings and limiting observations in the current
classroom to students taking EH 114: Introduction to Persons

& -
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with Hearing Loss. There are usually abcut 40 to 45 students
in that class each fall. If they are reguired to do 5 hours’
‘ nf nahsarvation, that would mean 200 to 225 hours of observa-
\ tien just in the fall term. .
\ arudents also usz this classroom for ED 342: Pre-student
| teaching II. Many of their placements are elsewhere, but we
‘ «till desperately need the hours they can get in that

classroom to be able to schedule them. Scheduling to meet
ate number of hours is a mnightmare. Students usually

| schedule these hours between their regular classes, and 1if
‘ travel time were addes, such scheduling would be impcssible.
gtudent teachers are also often placed in this class-
rooin. Their arrangamants would not be affected by the
r | placement of the school in another site.
l ! T~ summarize the usage of the classroom now, w2 hae
| students dning approximately 200 hours of observation each
! semester. We prorcose to reduce that number to 200-250 during
\ one semester. In ED 342 we also have 3 students doing 6
i hours nf classroom teaching and 7 students doing 14 hours of

h the needs in the classroom and give our students an arpropri-
|
|

mainstream suppert. (Two students also teach a tontal of an
hour and a half of sign language classes to hearing students
to obtain hours for ED 342.)

Npbvinusly some of these hours of our students' involve-
| ment in the University School Hearing Impaired class could be
l retained if the class were placed in a local elementary
| schocl. Many of the hours would not, and it is likely that

the whole progrzam would have to be revised to accommodate a
: change in placement patterns.
| 1 Obviously, our students are not- the only ones whe Vo
l benefit from our current involvement with the class for deaf -’
! and hard-of-hearing students. The deaf and hard-of—heariné?
students themselves get a lot of jndividual attention and:
additional support in the classroom and in their special
class which would not be available without the presence of
IUP students. Much of this advantage would be lost.

Furthermore, the flexibility of the teacher to modify
teaching strategies and try new things to promote successful
inclusion and academic support would be much less likely to
happen in a different local elementary school. The type of
cooperation and teaching of hearing children to understand
and work with deaf children wculd likely be lost in another
setting.

we should not fool ourselves. The quality of educat.ion
these deaf and hard-of-hearing students will not be as good
in another setting, despite the efforts of the teacher and
aides. One cannct help but wonder if this was a group from
a racial or ethnic minority if the University would consider
making a change which would so adversely affect them. Does




the 2uthor of the current proposal understand or care about
the effects on this minority group?

If the hearing-imraired classrogom was moved to another
schosl. I would suggest that the following financial resourc-
es would be necessary to maintain the current quality cf
aducation our students are getting:

1 _additional _faculty complement. We are already into

averload with 2 1/2 faculty and over 100 students.

Additional time demands required would be impossibla

without additional faculty.

2._yans_..l_i..m:;.t_.e_d_sgLe:_lY_.t_:_o_-E?L-m.a.iq;ri- Between class2s
students would need to be transported back and forth to
the new setting.

2_£9}L;;;m§_xﬁg_igig§§§. Someone has to drive back and

forth on a regular basis. Classes for the students with

hearing loss at <*the elementary school are not on &
regular schedule, and the staggered times would require
reqular availability of drivers. (Check with Mrs.

Graves for documentation of these scheduling problems.)

The program in Education of Persons with Hearing Loss
has developed a national reputation. It is currently cne of
the largest programs in the nation. The quality of this
program is strongly supported by the presence of a demonstra-
tion classroom within the University School. It is my
sincere belief that the dissolution of the University School
would do significant damage to our teacher training program.
I know that it would do significant, if not irreparable,

damage to my job satisfaction. e

cc: M. Howe B
J. Butzow O
2. Reber
L. Pettit
J. Johnscn
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MEMORANDUM

Dr. Mcrk J. Stcszkiewicz
Interim Provost

Office of Accdemic Affairs
205 Sutton Hcil

Ccmpus

Dr. Jerry B. Ficdler

Professor of Ecucation

Program for the Education
of Exceptional Persons

Department of Special Education
and Clinical Services

212 Davis Hall

Campus

Proposed Clcsing of the University Scheol

April 15, 1994

" Dr. Joseph W. Domaracki.

Since the origination of the Department of Special Education and Clinical Services in 1964, the
ation of Exceptional Persons has been making frequent use cf the University

- Program for the Educ
owever, the Program has mace even greater

School. Since the passage of P.L. 94-142in 1975, h
" use of the facility, since at that time the first major. national movement was launched to

. exceptional children an appropriate education in the leasf.restrictive environment.

The current academic tem indicates
Exceptional Persons has utiliz
" enrolled in ED 242: Pre-Studen

shown that ea
and otherwise

“regular classroom. The fa
who are assigned there.

The University School is a facility that encourages participation beyond the call of duty, too.
. Students who complete course requirements in that program often spend additional hours in

University School classrooms working as volunteers. During the 1994 Spring Semester two graduate
1students and seven undergraduate students have been working as tutors in the University school;
|bringing the total for the academic year, in that capacity, to nineteen. -

cum is to provide you with information that you migi:t wish to use as
making in relation to the future of the University School. | have
information as the result of direction from my chairperson, Mrs. Cicrice K. Reber.
rein has been provided by one ¢f my colleagues,

to some extent how the Program for the Education of
ed the University School in the past. At this ime eight_students *
t Teaching | or ED 342: Pre-Student Teaching Il have been invoived
" in work at the University School. My own experiences in the past with ED 242 and ED 342 have
ch student in those programs makes on the average two visits per week tutoring,
assisting. the exceptional students in the University School who are a part of the
culty in our program feel that those experiences a
A total of sixteen students have been invoived with either ED 242 or ED

342 requirements at the University school during the cumrent academic year.

re vital to our students

s -



During summer sessions the Progrem for the Educction of Exceptional Persons hes utilized the
University School for years. For excmple, during macny summers, in-service tecchers previously
certified in other crecs of educaticn. as students in the Department, have experienced student
teaching in the University School, enabling each to eam a certificate to teach pupils with mental -
and/or physical disabilities. Without the advantage of that stucdent teaching opcortunity in the
University School, it probably weulcd not be possicle for those in-service tecchers to become
certified in special education since curing the ccacemic yecr they are emplcyed as full-time
teachers. Our field. then, would miss having a numeer of special education teccrers who have
had valucble regulcr classroom exgerience, and who have the credibility among their regular
classroom colleagues Gs teachers who know two vitcl fields in education well, a scecial benus for
society curing these days of gucrcniesing the right of pupils with disabilities inclusion into the
regular classroom.

The Program for the Education of Exceptional Persons mckes another imporiant use cf the
University School during the summer. Both gracuate cnd undergraduate studenis taking course
work and practicum related to the education of persons with severe or profound mental
retardction have had the adventcge of on-site. fcce-to-face, pre-professioncl, or extended
professicncl, experiences because such persons have been brought to the University Schcol for
study through their extended schocl-year program. Because those graduate ancd undergracuate
students are also engaged in other summer courses at IUP, time restraints would prevent their
commuting to off-campus facilities 7o have other "hends-on" experiences. Furthemore, if those
students were not able to use the University School for *heir summer field experiencas it is likely that
the enrollment in our program in the department would suffer substantially, ot lecst as far as
experienced, regular classroom fecchers being in the field of special education goes.

Al-in-all, the Progrem for the Education of Exceptional Persons in the Department of Special
Education and Clinical Services strongiy supports the retention of the University School. The faculty
of the Program fee! that the University School provices a valuable service fo boih the grcduate
and undergraduate students of the Progrem. The faculty also feels that without its summer
program at the University School over the years, a substantial number of teachers ceriified in other
fields would not be available to help to fill the many professional positions that are required each

year in the Commonweaith and beyond.

Finally, our program has had the opportunity to attract three. quality faculty members in recent
years. It is my opinion after having been involved with the igjerviewing process of each person, |
that among the reasons that they were attracted to the Department was because the College -

of Education had a strong University School. z

ccC: Dr. John W. Buizow
r. Marilyn S. Howe
Mrs. Clarice K. Reber
Or. Joseph W. Domaracki
IUP APSCUF Office



TESTIMONY TO THE PROVOST RE. UNIVERSITY SCHOOL :L/
SUBMITTED BY: Clarice K. Reber, Chairperson, Special Education*’)’M F
5,\:&" Esther M. Shane, Director, Speech & Hearing Clinic

The University School is critical in our ability to provide not only the required

" number of clinical experiences for our students, but the variety of clinical experiences

required for accreditation by the American Speech-Language-Hearing Association (ASHA).
This accreditation is mandatory in order to continue thé Speech-Language Pathology
Program at IUP. ASHA has decreed that any student graduating from an institution that is
not accredited will not be eligible for the Certificate of Clinical Competence. Persons need
this credential to obtain employment in clinics, hospitals, rehabilitation centers and in many
schools systems in states other than Pennsylvania. IUP Speech-Language Pathology
received ASHA accreditation in 1990. Clinical requirements for accredited programs

" include the following: (1) Speech-Language Pathology students are required to observe 25

hours of therapy under the supervision of the TUP faculty prior to supervised on-campus
practicum. (2) The first hands-on practicum must be in house and supervised by our

. faculty 25% to 50% of the contact hours, depending on the type of practicum experience.

(3) Students must earn 350 hours of practicum experiences in three different sites, with a
minimum of 50 hours in each site. This means TUP Speech and Hearing Clinic must

- provide a minimum of 50 hours supervised therapy for each graduate student and 25 hours

for each undergraduate. The TUP Speech Clinic provides an average of 650 hours of
therapy to observe and 1520 hours of therapy and diagnostic sessions for our students
annually in house. Thirty-three percent (507) of these hours come from the University

* School.

A balance of different age groups and disorder types within our clinic population
must also be maintained. All of our school age clients are from the University School.
Most other school age children are serviced in their own schools and are not available to

" us. With the exclusion of the University School population, not only will we be scrambling,

for clients, we will service predominantly only preschool.. children. Because the University:
School provides model integration programs for children with disabilities, IUP Speech- "’
Language Pathology students are exposed to a large variety of low incident speech and:”
language disorders, €.g. children with hearing loss and children with other special needs.
Accreditation site visitors, Drs. Harold Luper and Gary Lindell, cited the University School
relationship to be a "strength in our otherwise limited client population” in their 1991 Site

' Visit Report to ASHA. During the visit they reported they could only recall seeing one
~ other program in the country that utilized the laboratory school so effectively and that

school had been closed about three years ago.

The TUP Speech and Hearing Clinic has a total of 11 school age children, all of &
whom come from the University School. Five of these children have hearing loss. Four
are special needs children with a variety of speech and language disorders. Of the eight
children with speech and language impairment, four are in the classroom for the speech and
\ language impaired demonstrating complex speech and language disorders. The University



School allows US to provide 2 wider variety of school age clientele to our students. The
Classroom for the Lan e Impaired makes us competitive with urban training clinics in
terms of complex school age language impaired clients. If we must attempt to set up an "in
house clinic” in school buildings throughout the county, W€ will need to gaid permission for
our faculty members tO supervise our students delivering services o children in school
districts. This could become tricky, as @ school district justifiably will name their speech
pathologist responsible for the speech—language therapy of their children, yet our faculty

member must maintain responsibility for the therapy being delivered in order for us 10

maintain accreditation.

As Speech-Language therapy 1s traditionally offered in an itinerant mode, W€ will
need to use 2 yariety of schools 10 obtain the vyariety of hearing impaired, speech and
language impaired and learning impaired children we DOW service. Further more, the status
of the current administrative structure of the Intermediate Unit is uncertain. AS has
happened in other Intermediate Units, school districts are considering administration of thel:
own speech—language pathology programs. We could be dealing with pot one intermediate
unit, but up t© 11 school districts in our attempt O find 2 clientele base. Significant annua!
transportation costs to mOVve faculty and students tO the off-campus "in house" clinics will

be 'mcurred.



TESTIMONY TO THE UNIVERY]
ISSUE: UNTVERSITY SCHOGL
PERSON SUBMITTING TESTIMONY: Clarice K Rehar

Chairperson. Special Education

.,

¥ SENATE HEARINGS

[ will be speaking tOmght primaruy as spokesperson for the Speech-
Language Patholegv Program. Experts. Drs Richard Nowell and Jercv Fiddler,
have provided testimony for the programs of Education of Hearing Impaired
and Education of Excepiicnal Persons respectivelv.

The University Scheol is an integral part of the Speech-Language
Pathology curricula, It provides a large proportion of our on campus practica
experiences. Furthermore. | propose that our students are betier prepared
to be speech-language pathologists in the school setting because of the

Universitv School.

The University School is critica! in our ability 1o provide not onlv the
required number of clinical experieaces for our students, but the variety of
clinical experiences required for accreditation by the Amearican Speech-
Language-Hearing Association 1 ASHA I This accreditation is mandaiory in
order 0 continue the Speech-Language Pathology Program at IUP. ASHA has
decreed that anv student graduating from an institution that is not
accredited bv fanuarv 1. 1993 will not be eligibie for the Ceruficate of
Clinical Competence. Perscas need this credential 10 obtain emplovment in
clinics. hospitals. rehabilitation centers and in many schools svsiems 1 states
other than Pennsvlvania. IUP3S peech-Language Pathologv received iSHA
accraditation last vear. Clinical requirements for accredited program include
the following: |1 Speech-Language Pathology students are required 10

observe 25 hours of therapy under the supervision of the IUP faculty prior.., -~ '

1o supervised on campus practicum. 27 The first hands on practicum must 7,
be in house and supervised Oy our faculty 25% to 5U% of the contact hours *
depending on the tvpe of practicum experience. 5! Students must earn 450
hours of practicum experiences in three different sites. with a minimum of
50 hours in each site. This means [UP Speech and Hearing Clinic must
provide a minimum of 50 hours supervised therapy for each graduate
student and 25 hours for each undergraduate. The [UP Speech Clinic
provides an average of 650 hours of therapy to observe and 1520 hours of
therapy and diagnostic sessions for our students annually in house. Thirty-
three percent (507 hoursi of these hours come from the University School

A balance of different age groups and disorder tvpes withun our clinic
population must also be maintained. Al of our school age clients are from
the University School. Most other schoo! age chuldren are serviced in their
0Wn schoois and are not avaiiabie 1o us. With the exclusion of the University
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Scheol pegulation. aar onlv will we he scrambling for clients, we wi service
predominantiy caly preschool children. Because the Universitv School

Provides model! integration programs for children with disabilities. IUP
Speech-Language Pathology students are exposed 10 a large variety of low
incident speech and language disorders. e 8. children wth hearing loss and
chiidren with other special needs. Accreditation site visitors. Drs. Harold
Luper and Garv Lincei. cited the University School relaucnship to be a
“strengil in our ctherwise limited client population” 1n their 1991 Sjte Visit
Repor: 10 A8H 4. During the visit thev reporied theyv coulc onlv recaj seeing
one other program in the country that utilized the faboratory school so
effectivelv and thar schoel had been closed about 3 years ago.

Obviously other training programs exist without a laboratory school. |
called the Speech Ciinic at Clarion to determine how thev provided clinical
experience with school age children. [ found the f ollowing informarion.
Clarion has nine school age children on their rolls. They have ane person
with a hearing loss. four children with ¢ pecial needs, and Sour ¢ hldren with
Spesch and languags disorders 2 high school fluency cases and 2 elementary
mild articulation casesi Their students are sent student teaching essentjallv
Without eXperience with school age children. They obtain most of their
clients through a prescheol program located on the Clarion campus.

The Edinboro Speech and Hearing Clinic has 2 5 scheol age children on
their rolls. no hearing impaired children and four special nesds children
Worxing with alteraayve communication. Edinboro has a lab school and a
collaberative fluency clinic with the local IUs that meets in the evening 10
increase the number of school age children with fluency disorders.

The ITP Speech and Hearing Clinic has a total of 18 school age children
all of whom come from the University School. Six of these children have
hearing loss. 4 are special needs children with a variety of speech and

language disorders. Of the § Children with speech and language !mparrment;,, -

five are in the pew Classroom for the speech and language impaired fr
demonstrating complex speech and language disorders and three are '
children irom classrooms K-6. My point is this. The University School allows
Us Lo provide a wider variety of school age clientele L0 our students and a
more complete school age clientele than either Clarion ino lab school! or
Edinboro {1ab school). [ know of no where else in the state where training
clinics have the number of school age children with hearing impairment. The
Classroom for the Language Impaired makes us competitive with urban
training clinics in terms of complex school age language impaired clients,
Clarion demonstrates that we cannot expect 1o duplicate this clienteje
variety and quantiiv in our rural area through walk in clientele nor through
an extension clinic set up in another school building. We could irv 1o set up
off campus in house clinics, Let me reiterate. Students must work under the
direct supervision of [UP faculty before we can send them to an off campus

o



site. If we must aitempt 10 sel up an “in house clinic” in school buildings
throughour the county. we Will need to gain permission for our facult¥
member 10 supervise our students delivering services to children in school
districts. This could become trickv as a school district justifiably will name
their speech pathologist responsible for the speech-language therapy of thesr
children. vet our faculty member must maintain responsibility for the
therapy being delivered in order for us 10 mamntain accreditauon.

As Speech-Language therapy is traditionally offered in an itnerant
mode. we will need 10 use a variety of schocls 10 obtain the variety of
hearing impaired, speech and language impaired and learning impaired
children we now service. Furthermore. the status of the current
administrative structure of the [niermediate Unit is uncertain. As has
happened in other Intermediate Units. school districts are considering
administration of their own speech-language pathology programs. e could
be dealing with not one iniermediate unit. but up 10 11 school districts in our
atrempt to find a clientele base. Significant annual transportiation costs 1o
move facultv and students to the off campus “in house” clinics will be
incurred. We will need 10 add some funding for duplicate materials needed
for the other sites 132000 start up and $ 500 annually).

Does our client load make our students better than those of the
competition? That's hard 1o sav. Our students have more experience with
school age children with hearing loss. anc severe speech and language
discrders than either Ciarion or Edinboro. [ do know this. [UP Speech-
Language Pathologv studenis taking the National Examination in Spesch-
Language Pathology since 1985 pass this test at a rate of 95% through last
year. The national rate is 70%.

P

[ have been speaking as program director for the speech-language ..«

pathology program. [ would like 10 make two additional points speaking as‘,-;fj,,
Chairperson of the Department of Special Education.
The University School provided one of the first integrated programs
for children with learning deficits and phvsical disabilities in Indiana and
Armstrong Counties indeed in rural Peansvivania. This program initiated in
the 1970s quickly became a model for many of the programs provided in the
surrounding school districts. Regular education and special education
teachers interact and collaborate routinelv and readilv as well as you will
ever see it done. Children at University school accept and interact with these
special needs children just as readily largely due to the atmosphere
established by the faculty. In the 1980s. the first classroom for children with
hearing loss in ARIN was established at the University School. Since this
mode! program. 1w other classrooms have been established in the ARIN
district. Once again {UP University School set the model and paved the way

(O}
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for other schoel programs. This fall. the University School initiated a
classroom for children with speech and language impairments. This
classroom is one of a handful of such classrooms in Pennsvivania. especially
rural Pennsvlvania.

This fall. the PA Department of Special Education funded [UP. ARIN
and the Indiana Area School Disirict for a collaborative project to restructure
student teaching to include coilaboration between elementary and special
educators. S:iudents irom boih discipiines will teach in both reguiar and
special education setiings and recejve special training along with their
cooperating teachers and University supervisors in the PDE Instructional
Support Initiatives. Because the University¥ School faculty collaborate 5o
easilv. [ asked them to be a site for piloting this student teaching experience
along with Ben Franklin School. Starting in January, Universitv Schcol will
participate in another pilot special education integration program in
collaboration with ARIN and [ASD.

IUP can proudly point to the University Schoeol as a place whers
persons with disabilities are well integraied. Twentv percent of the
Universitv School population consists of children with disabilities. It
provides a very diverse educational program for children in the school and
for our students. Yet one vear following passage of the Americans with
Disabilities Act. we are considering closing the only department 011 CAmpus
that provides well established model educational programs that iniegrate
this minoritv population. s diversity imporiant 10 [UP? Does [UF consider
persons with disabilities 2 minority population? Or is diversity important 10
IUP only with selected populations or when convenient? Manyv parents.
children. and citizens of the community will hear the later message with the
closing of this school. )

Second point. Closing of the University School would hurt ail of the
teacher training programs in my department. Education of Exceptional
Persons. Education of the Hearing Impaired. Speech-Language Pathology. It.”,
would tear the guts out of our practica programs. You mav decide to close ;
the Universitv School. That wouid be unfortunate. But if you close it. please
do not announce vou are not harming any academic programs. Be honest
enough 10 admit you are.

Thank vou
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MEMORANDUM
TO: IUP Porum for Cost Reduction

FROM: Richard Nowell, Associate Proiessor, Ecducation of the
Hearing Impail red
DATE: 11/17/91

RE: Closing of the University School

I would like to speak as to the effects of tkhe closing
of the University School on the program in Education of the
Hearing Impaired. I will only address the issue as it
relates to the rescurce room for hearing-impaired students
located in the Bniversity Schoocl. The issue is a complex
one, and many of the effects are not easily observed or
measured. I will tzy to be brief and state the main points
sucecinctly. .

(1) The extent of direct experiemces, both through
observaticon and hands-on experience for our
majors in the resource room for hearing-impaired
students is a valuable aspect of their training.
(A letter from the former coordinator for student
teaching at the Western Peannsylvania School for
the Deaf will attest to this aspect of our stu-
dents' preparation.)

(2) The administration suggests that this cosoperative
relationship can be maintained through agreements
with other schools where the hearing-impaired
students will be placed. The administration has
no evidence that this is true. To my knowledge,
they have not approached “dny school district to
verify that similar arrangements can be made, "
They doufeven know to where the class will be
moved. Furthermore, our students without cars may
not be able to participate in the way they are
now. We may not be able to retain this part of
our students' training. v

(3) The administration suggests that the cost-saving
will occur beyond increased costs caused by the

! closing of the school. How has the administra-

! tion calculated this cost? Several years ago,

the two hearing-impaired classes at Bloomsburg
University were moved out of the University to
other local public schools. The head of the

. Communication Disorders Department states that

’ the cost for the University went up because of

: travel expenses for the faculty. In other words,

- it was cheaper for the University to have the
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classes in-house than to have them ofZ-campus.
To my_k:‘.cwledge our administration has not ;::re-
sented aay figures to prove we will save the
amcunt o< money they claim. Furthermore, current
students claim that the University School is one
of the reascons they came to IUP. 1If enrollment
drops, income to tke University will drop.

(4) The quality of the program will be hurz. The

spontanecus way in which students and facultz can

now interact with students and stafZ in the
hearing-impaired resource room will be lost. We
may be forced to do as Bloomsburg is now consid-
ering, that is, depend on video-tape for observa-
tion purposes. Will this be sufficient to keep
our program the quality program it is now? Or

Will it result in a decrease of quality and a

corresponding increase of difficulty in our

students' finding jobs? What about cssts of
alternate teaching methods like video tapes?

(5) The professional growth of our £aculty is en-
hanced by the opportunity to interact with prac-
titioners in the field. Given the time demands
on the current faculty in this program, maintain-
ing such interaction is difficult, even with such
professicnals in the same building. £ they are
moved out of the building, that difficulty will
jncrease. Again, at Bloomsburg the facuity found
themselves having to schedule evening meetings
with local educators to maintain this kind of
interchange. The fact that one of the faculty in
education of the hearing-impaired was president
of the local parents group and his wife a teacher
in the school district, 'and that the chair of the
department was also president of the local school

board facilitated such interaction occurring. It. '

- is difficult for us to even know if we can set up
such meetings. Has the University administration
approached the local school boards about this?
Purthermore, the increased time demands on the
faculty to increase off-campus observations and
evaluations (if they can be arranged) will leave
less time for teaching preparation and scholarly

‘. work.

In summary, the closing of the school is a poorly
thought out action. The IUP administration keeps telling us
to present evidence to support our contentions. Where is
their evidence? Do they have the £figures and oral or
written agreements to back up their claims that our programs
can continue without the University School? The worst-case
scenario with us is loss of quality of our training program,
loss of revenue through drops in enrollment, additionmal




costs for off-campus supervision, and additional over-taxing
of faculty because of the necessity of more off-campus
supervision and professiocnal liaisons.

Finally, there is the situation with the children
themselves. Will the hearing-impaired children get the same
extent. of services in another location that they receive at
the University School? A large amount of individual
attention and daily support through our practicum and clinic
students will be 1lost. These .children, children with
disabilities, will be forced to settle for less. One cannot
help but wonder, if these students belonged to another
minority group, would the University even suggest the
dissolution of their program?
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DATE: December 8, 1994

TO: william Barker, Co-chair TECC Curriculum Subcommittee

FROM: Mary Ann Rafoth, Coordinator, School Psychology
Certification Program, Chair, Educational Psychology
Committee, Department of Educational and
School Psychology

SUBJECT: Use of University School by program students

Graduate Students:

students enrolled in the following courses complete participatory
experiences at the University School:

EP 712 Individual Evaluation I (use students for practice

assessment)

EP 713 Individual Evaluation II (use students for practice
assessment)

EP 763 Assessment of Personality and Behavior Problems of

Children
(use students for practice assessment and observations)

Because students are only learning test instruments at this
point, results are not valid and cannot be communicated to
parents or teachers. It would, therefore, not be possible to
transfer the experience to public schools. Students would be
asked to find test subjects on their own, increasing the number
of friends and relatives and lowering the quality of the
experience (making it less like a real test situation).

EP 762 Crisis Counseling and Consultation in Instructional

Settings
(students do practice observations and teacher consultations)

Similar experiences would be difficult. to set up in public
schools because of time conflicts and uqyillingness of schools to
accept consultation from a student. - .
EP 751 Internship II (clients are referred from the Universiﬁy
School, all entering kindergarten students are screened) o

For the last several years, due to increase in our number of
student clinicians, we have depended on the lab school for cases.
We might potentially require an advertising budget to secure
additional clients or faculty release time to work with local
schools or mental health agencies to secure clients. Counseling
experiences at the practica level are now required by our
accrediting agency. These would be very difficult, if not
impossible, to arrange and supervise in local schools but are
easily arranged at the lab school.

. In addition, one student has completed her actual internship‘(as
opposed to clinical practicum described above) at the University

School in recent years.



! In addition; we have used the University School as a recruiting
| tool. Our major competitor in the state, LeHigh University, has
. an on-campus laboratory site.




Undergraduate Students:
EP 302: (Classroom observations and analyses)

Currently, it is very difficult to complete this course
requirement because of lenghty waits to be scheduled to observe
and requests to limit single-shot observations in Indiana and
Armstrong Counties without using the lab school. Typically,
instructors allow students to schedule their own observations out
of this two county area (usually in their neighborhood school) or
in parochial schools. For students who cannot do this, the lab
school is the only option. It easily accomodates our students
providing observations for early childhood, elementary, art ed.,
music ed., physical education, speech and language therapy,
special education, educ. of hearing-impaired, and even secondary
majors who can observe the sixth grade teacher (considered a
middle school grade in many schools) teach a particular content

area.

Our program would continue, but be impaired in the quality of
some experiences, should the lab school close. No specific
advantages would accrue for our program because of partnerships
because our internship sites are independently secured and

maintained by the department.

Educational and School Psychology Department Faculty
Dr. Marilyn Howe

ccC:




2 6-DEC-1994 16:22:03.91 NEWMAIL

From: GROVE::DWSTEIN “Dave Stein® =

To: ILLIAM_BARKER e

cC: OHH_BUTZOU,DHSTEIN

Subj: TECC request for course requirements tied into University School

This is n response to John Butzow's 12/2/54 letter requesting the above
infermat on. [ am responding to the request as Graduate Coordinator of
Spesch-Linguage pathology, and my reponse focuses on our gracduate courses only.
The 7our grad courses in which we rely heavily on the University School are the

followine practicum courses:

<4 661 Advanced Clinic I
¢4 662 Diagnostic Clinic
<4 663 Hearing Testing Clinic
<4 &71 Advanced Clinic II

We draw extensively on the population of students in the University School to

provids practicum experiences for our grad students in these four courses. In
the present semester, wWith the dispersal to their home schools of some of our

Press RETURN for more...

MAIL>
Esc-chr: 1 help: 1?7 port:1 speed: 9600 parity:ncne echo:rem V1320 ....
#2 6-DEC-1994 16:22:03.91 NEWMAIL

formzr clients who had been in the University School, our clinic has directly

sufiered 2 loss of clientele. This has been at least partially for the result

that scme of our grad students will
attzin fewer clock hours than they are targeted for in a given semester.
This situatian adds the pressure of attaining more hours during their off

campus placement experiences (1 estimate that five of the eight students that I

am supervising this semester will be in this situation).
1f the University School closes, wWe will naturally have to explore other
opticns for obtaining experience for our clinicians before they are sent of f i

campus. lowever, the above is true both historically and at present.

I hope that this information is useful in the decision making process.

MAIL>

Esc-chr: 1 help: 17 port:l speed: 9600 parity:ncne echo:rem VT320 ....




Geoscience DCezantment

Indiana University of Pennsylvania
114 Waish Hall

Indiana, Pennsylrania 15705-1087

(412) 337-2373

December 7, 1994
Subject: University School

To: TECC Curriculum Committee

From: Connie J. Sut’concgfg

| am unable to attend today’s committee meeting because | am at the Univ
of Pittsburgh at my graduate class, working toward my EdD in Science
Education. (I skipped last week to attend the committee meeting!)

| surveyed all the students enrolled in SC 103 - Fundamentals of Earth
Science and SC 104 - Fundamentals of Biology. Most are sophomores, and
all should be either elementary or early childhood majors. Because our
decision would impact them and not the average student, | decided to ask
them the questions on the attached sheet. I've not had the time to number

crunch some of the responses but completed most.

Knowing how the University School can operate when fully funded and
staffed, and knowing what has been accomplished, and knowing how these
students feel, | must vote in favor of retaining the University School. :;"

| know that work with other schools is important and should continue as
much as possible. However, our lack of “control” worries me. Pve had an
incident, for example, with one of our partnership schools this semester.
| assigned a “project” to a student teacher, as | have done with every
student for the last ten years. The school said no - he was not allowed to
videotape a lesson and keep the tape because it “shows” students. If
something as basic as this is questioned, how are innovative things going
to be received?

;Again, | favor keeping (and properly funding) University School. | vote to

retain.
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| SURvEY USE OF DNIVERSITY SCHOOL BY ELEMENTARY MAJORS
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£lease answer tne rollowing questions:

‘ L
| 1 81 229 70 - :
| yaar (Fr. 20, -r. Sr) m]or,él 2 867, €RcH 1eDh O~ 4%

I Hava you dong any observailaons in an elementary sCneol’?

7470 Fi= Z(j% no (if no, do not continue)

Az
g2 —

> For wnar Ccourses were these observations done’.

0 _ ) .,-— -
_‘_t_l". clem COUrses ___’.5_.20_ Ed courses _ﬁ.‘L‘Z_ZO_ both

1 approximately how many observations have you made’?

. ‘where were these cbservations made?
3.-3_75 Umiv Scheol 317 Other

centage, It any, were gone at University Schoo!”

_4 7 potn

5. About what per

. 1f you mage otner observations, now fan%way, on the average, did you

travel? ——————miles

7. Did you have to skip another JUP class to make any of these

pbservationsi - | . ,_
23 Toyes 725 no __5 % poth

s

3, Given a choice of location ?or observing, would you prjeffer
rote sins

iﬂUnwersmf School ____.*5_'2‘.’.-other B, 77 ,Ua??‘{:‘ tf 70

Brieflv, explain your answef.

|
., $ °
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MOTION NUMBER: F’'94-22

DATE PRESENTED:

NOVEM32R 21, 1994

SUBJECT: UNIVERSITY SCECOL

SPONSOR: .MATTHEW MILLER

CO-SPONSOR: -MELISSA

A MOTION:

A PROPOSAL HAS
UNIVERSITY, DR.
OF ACADEMIC AFF

WHEREAS :

AIRS MARK J.
RNING THE UNIVERSITY SCHOOL

PETTIGREW

BEEN SUBMITTED TO THE PRESIDENT OF THE

PETTIT, FROM PROVOST AND VICE PRESIDENT
STASZKIEWICZ, DEALING WITH A
(MARCE 94);

PROSOSAL MARX STASZXIEWICZ RECOMMENDS CLOSURE
THE UNIVERSITY SCHOOL EFFECTIVE FALL OF 95.
TUEN AN UPDATE HAS BEEN RELEASED RECOMMENDING CLOSURE OF

SINCE

SCHCOL AT THE END OF THE 95-96 YEAR.

THE UNIVERSITY SCHCOL COLLABORATES WITH 13 DIFFERENT IUP
DEPARTMENTS INCLUDING ALL RESTAURANT AND HOTEL MANAGEMENT
MAJORS THAT RECEIVE CLINICAL EXPERIENCE THROUGH TEHE HOT
LUNCH PROGRAM OF THE SCHOOL THROUGH THE "QUANTITY FOODS
AND,

THE UNIVERSITY SCHOOL IS USED BY NUMEROUS FACULTY -AND
METHODS INSTRUCTORS AS AN EARLY ENTRANCE SITE FOR .FIELD
EXPERIENCE FOR FRESHMEN AND SOPHOMORES WHO NEED TO
" THEORY IN ACTION (9,000
OBSERVATIONS/PARTICIPATIONS 1993-1994); AND,

AND,
WHEREAS: WITHIN HIS
oF LTY
THE UNIVERSITY
WHEREAS :
PREPARATION CLASS.";
WHEREAS :
OBSERVE
WHEREAS :

THEREFORELETITBERESOLVED:

LETITFURTHERBERESOLVED:

e e e

TEHE UNIVERSITY SCHOOL FACULTY RESPONSE DISPUTES SOME
FACTS WITHIN TEE PROPOSAL SUBMITTED BY MARK STASZKIEWICZ;

- id  ae
AND,

THAT WE THE IUP STUDENT CONGRESS.
DECLARE OUR SUPPORT FOR THE
UNIVERSITY SCHOOL; AND,

THAT A COPY OF THIS MOTION BE FORWARDED
TO THE UNIVERSITY SENATE AND TEHE
PRESIDENT OF THE UNIVERSITY
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p STUDENT SURVEY REGARDIN NIVERSITY SCH i
(if you have already completed a survey, please give this to a friend)

Circle your response tc the following questions or fill in the blanks.

' 1.Year in school?  Freshman: 24 Sophomare: 57  Junior: 120
-“gSenior: 70  Graduate: 11

2. Major? Pleas'é see attached sheet.

3. Did the availaﬂility of the University School influence your decision to enroll at IuP?

YES NO
g2 178

4. If the availability of the University School did ngt influence your decision to enroll at
IUP, were you aware of the existence of the University School when you

applied to IUP?  YES NO
99 115
5. Have .you personally observed and/or participated at the University School?
YES NO
214 68
6. If you have observed at the University School, to what degree was that experience
beneficial?
| Haven't Observed Minimal " .Somewhat Greatly |, ..
N/A 1 2 3 4 5 .
; g
61 4 5 13 38 154

7. To what extent have you taken advantage of the faculty resources at the University
School to assist you with course preparation?

| Haven't Used Minimal Somewhat Greatly
The Resources
. N/A 1 2 3 4 5

89 15 23 34 51 67
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9. If there is a state university in your area, why did you select IUP?

7 .
10. If you have observed in the University School and in other schools, what
similarities or differences can you cite?

bout the University School, do you believe

11. Based on information that you nave a
lable to students in teacher preparation

| the school services should be avai
| programs? YES NO
267 4

| The University School, an integral part of teac
a unique opportunity for preservice educators in teacher preparation programs. If-you

believe that this program should be part of the teacher preparation program at IUE—;}-

~ please write a letter of support tg Dr. Mark Staszkiewicz (“CC" to Dr. Lawrence Pettit,

Dr. John Butzow, and Dr. Marilyn Howe). Thank you for your time in completing this
. survey.

M TO THE UNIVERSITY SCHOOL QFFICE BY

PLEASE RETURN. THE FOR
APRIL 8, 1994.

8. On the next three lines, please explain your response to question 7. - S

her-trainifig at IUP since 1875, provides : -



Response to Question 2: Majors . . ’
- - S %

Art Education: 2

Audiology: 1

Bioiogy Education: 1

Child Development/Ramily Relations: 4
Criminoclogy:: 2

Early Childhood Education: 29
Education of the Exceptional Student: 2
Elementary Edugation: 145
English: 1 _ 2
Health/Physical Education: 43
Hearing Impared Education: 10
Home Economics Education: 1
Mathematics Education: 1
Music Education: 8

Nursing: 6

Physical Education/Sport: 11
Psychology: 2

Rehabilitation: 1

Social .Sciences: 1

Special Education: 4

Speech Pathology: 6



Sample Responses to Question7 <20 :
(To what extent have you taken advantage of the faculty resources at th?
University School to assist you with course preparation?) -~}

For Language Arts Across Curriculum. Teaching a lesson for sixtir grade i Mrs.
Rowall's class.

| have usad the library at the University School for Children’s Literature.
| have used them'fé aid me in my studies.
l used it to meet requrrements for ED 242.

Many of the teachers have been very helpful in lending knowledge and resources
when | needed help in preparing unit plans and writing papers.

1 use the faculty for help cn projects, for observations, for interviews, rescurces, etc.

| have pamc:pated in many obsearvations, and have been able to teach several times
within the University Schaocl.

It is very convenient to have an Elementary school on property. | have dcne many of
my obsarvations and even taught at the University Schoal.

| have asked one of the teachers if they had any information on a certain topic.

The University School has helped me during observations, course work, and
experience with children.

In observations and in classroom experience in my class Introduction to Early .

[
o

Childhood. . I

| used the library here and thought it was a lot bette(.then the Stapleton. I've alsd'?'{ised
teacher resources. :

To observe and see what happens in a real school setting.

On occasion, | have asked teachers at the University School their opiniont on a lesson |
have prepared.

| have used the resources to find activities when making up ateachmg umt.
: 'r have used teachers resources for lesson plans, observation papers, etc.

| have many times come ta the University School for help, using the library,
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observations, etc. It is a great help.

L
’ I feel that it has been tremen'dously helpful to be able to test our ideas and teaching
¥ with “hands on” experience at our convenience.

| have used my classroom experiences in other classes also the use of the materials.
available. The library is also a great help.

| have taken great advantage of the University School faculty resources. | was in CM
' 301 and [ got the privilege to take pictures of the faculty and children for a slide-show.

| am taking children’s literature and the University School has helped me greatly with
this class. -
/

-

| used it for my ‘children’s literature class.

| have used faculty resources to fulfill classroom observation requirements as well as
to teach classas.

We have observed many different classes and we are also allowed to use the library.
We had journals with children in the school and we have also had the opportunity to

teach students down there.

| have worked with both teachers and students of the University Schocl. Observing
and interacting with students and faculty is an advantage.

While take Child Psychalcgy, | tutored a student with assistance of the facuity. They
helped me use the tutoring experience for a project as well as giving me materials and

ideas and books for the tutoring experience.

The faculty resources have helped me in preparing lessons to be taught at the Cope

r
v

University Scheal. ~ . e

| have observed several classss, in order to prepare mysalf for future teaching iﬁ*&%y
classes and when | graduate. ;

Doing observations for classes in my major helped to show me what to expect in the
future from elementary level.

Many of the teachers have helped me with various lesson plans and they are always -
willing to offer me their input. -

For many of my class projects, | have talked to facuity members for input, suggestions,.
and materials. For example, one teacher found books and activities for me to use ina

unit.




The University School faculty have much to offer. | have borrowed books and recef e32~ ;

zdvice that | have used to help me with my courses. BT o e

e s mne

| used books from the University School to help with projects.

In my assignments | fulfiiled there, the facuity was very helpful and set é good @ - pl e
for me to follow. xXam,

1 have used the ‘music department, physical education department, and ssveral
| classrocoms for very wgrthwhile experiences.

'When working on thématic units for two of my classes, | met with several different
‘faculty members @wha gave me ideas for lesson plans and offered me their resources.

‘We are doing thematic units in EL 425 and are teaching an activity at the University
School. Ms. Marlin has been very helpful with providing ideas, suggestions, and
‘materials. She is very cooperative and flexible.

| have gotten some help on certain lesson plans that | have done for classes - | got -
. cpinions and asked for any help they could give me.

' The teachers are maore than willing to provide materials, info, and advice. | was also
“able to see the theory put into practice.

| have gotten lesson plan ideas and teacher resource books from the faculty there.

'I've discussed issues and ideas about how to teach chiidren with Dr. Wheatly and Dr.
' Mambo both were very helpful. :

I've observed at the University School multiple times (8]. I've found every visit ros
rewarding and educable. : ’ S
. y

4. "3

| used the library and observed many times for various subjects of all ages.

4

Ive used the library, interviewed children and staff. '
| have used it for the library and also to cbsarve and leam from that.

| have gone to visit Dr. Hectman with help in one of my presentations. She was
i axtremely helpful and eager ta heip. Allof the teachers da an excallent job.

_Mrs, Yost has many resource books that she lets us use. These kinds of books are

~axtremely helpful in planning activities because our library doesn't have good, current: -
books. s

} The materials are better that those in the Stapleton Library. | have used muchr more .

.- e - aa—
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tl;an books from the school though. | have used materials to help with my other L
classes.

I've talked to teachers there, | also did my pi'e-student teaching | experience there and
loved it. | also went back to the same teacher and she gave me resources and help

me with lessons.

| would love to be incorporated with the University School as an Art Ed. major.

The University School has helped a great deal with lesson plans along with my other
studies. '

4
‘>

| needed to know the sign for pilgrim for a sign language lesson and if it was easy for
me to go and find a teacher (Prcfessor) who could help me.

The teachers seem to be very willing to share experiences with other stucents - they
don’t seem to mind being in the classroom. ,

| have done both of my pre-student teaching experiences there and have used some
of the resources from the fourth grade teacher and special ed teacher.

| have used information and feedback from the teachers (especially Judy Rowell - sixth
grade) this has been very beneficial to me. As far as materials as resourcss, | have not

been aware that any are available to me.

| had a very wonderful stucent teaching experience here. Much better than most of
my friends have in other schools.

The teachers in the University School have helped rrieuyvith resources and ideas .
MUCH MORE than any college professor would!! L

T

Three of the University School teachers have lent teacher resourcas to me for c!aséés.
I've used the library many times. :

The University School has allowed me to interact with many students. The University
School is easy to access and the small scale size of the schaool has allowed me to
maet and work with students of all different needs. The teachers are very helpful and
willing to have the University students in their classes anytime.

o

| feel their willingness to help with any question | have. They are also: used to having
.observers in class. | feel more comfortable there.

feachers gave me the opportunity to come in their classroont to teachr and observe
also the teachers have given me advice.

Al

| am in that school almost every day either teaching or observing and all of the faculty ---
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members are willing to give help if needed. They are very cooperative and
understanding. ' - Nt

| have taught a class at the University School and have also set up a learning center < '
for the children. | have used some of the teachers to help prepare me better.

1 observed, talked with a third grace teacher and then taught a lesson to third graders. -
The teachers help you one on one and give helpful hints in which ta prepare the class. '

By observing at the University Schaol helped me because the teachers would give
you helpful hints that:will help me when | get out.
A

| Qained a hands-on experience with the kids and it opened my eyes to what it was
like.

By observing and also teaching a few half hour classes helps ycu !eamn to deal with
different situations you can nct learn in class.

Teachers at the University School have assisted me in planning lessons, creating my
unit plans. Teachers thers also let me teach their students to help me geta feel for the

students.

Discusséd ideas for lessons and materials with teachers, some books made available
only in University school library, textbooks and resource materials.

| have observed many classes there and have talked with many different teachers.

Some of the teachers have helped me prepare lessons.

| have talked with teachers at the University School to-get ideas for lessons and . opa
sometimes they even let me DOrOwW materials that | could use, | thought their heip.and '

cooperation was great. P
| observe classes at the University School - many clésses.

It would be very difficutt for me to observe a hearing-impaired class if the University
School did not exist. The University Schaol’s faculty resources have been of great use-

to me. |
Some of the University School teachers also teach college classes.. Itis helpful

" because they are in the classrooms now and can give us the most recent information.

' I' have observed classes in the University School and participated in the Mainstreém

Support program. | have also participated in guest lectures prasented by some of the
University School teachers in addition to having one as a prefessor. | have gained
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numerous insights, ideas, and experiences during my time involved with the Univers"rif -:
School.

| had several a~signments to observe elementary classes and the University School
was convenient since I'm a full time student with credit overload every semester.

| use the University School for my pre-professional experience, observing for classes,
and resources for my. sources of study. ’

| taught PE for a semester, used the library, and did numerous observations at the
University School. 7~

| have used the Davis School for abservations and teaching experiences. They have
greatly helped in the training for my future career. Firsttime [ taught childrenina

school setting.

Instructors have allowed me to observe the class before | teach to get an idea of how
the class responds. They also gave me advice before and after my teachings.

| have received information and materials from teachers at the University School that
helped me a great deal when | taught over there.

The University School is beneficial to help better prepare for classes and it allows for
on hand experiences with all different students. Hands on experience is held early in
your college career and it also serves as a convenience for the college students.

We had to do a learning center for grade three. By talking to the teacher you can leam
what will and will not work in trying to get your view/lesson across.

[7ad . g
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The faculty at the University School is well versed in the current research on R
innovative learning techniques and very willing to help in planning of curriculum aga'
writing lesson plans. Their willingness to allow observation at all parts of the program
is an unexpected benefit that adds tremendously to my education.

| have received a tremendous amount of support, guidance, and help from many of the
teachers at the University School. | have also gotten a great deal of information from
the University Schoal library that has helped me prepare for several of the classes I've

had.

| had the opportunity to observe advanced non-traditional problem solving mat
lessons.that | would like to incorporate into my classroom.



Sample Responses To Question9 - o Mezie
(if there is a state university In your area, why did you select 1UP? [ yEa

The quality of the EDHI program and the location of the University School.
The University School had a great influence on my decision to come to IUR.

The main reason was for the education of the hearing impaired progrant and its
reputation which relies on the University School.

Yes, there is a university in my area. | picked IUP for the S/P program and found out
on my first visit herg-about the University School. | thought it would be a great way to
learn - to have students that | cculd teach one floor below my area of study.

| specifically chcse IUP because | knew of it's wonderful reputation as a teacher's
college. The existence of the University School also played a key part in my decision -
because of the early observations and experiences that | could take part in. | chose
[UP over Penn State (where [ was also accepted.)

Good school for my major - It has an elementary education lab - University Schcol.

Good education program and experience on campus that tries new approaches - The
University Schoal.

| could gain experience as a freshman. The University School was the ideal place to
observe.

IUP has a high placement for teachers, close to home, great campus and having a
chance to work with the children one on one with the University School being right on
campus gives me the opportunity. (1 live right by Pitt Greensburg.) .o

IUP had a university school. : X

| really like the campus. Also, | liked the idea that th,ére is a school on campus. |am
an education major, so the school is a great aspectto me as a future teacher.

The education (especially hearing impaired) program is excellent. The experiences
available, including the ones offered at the University School, make the program as

fine asitis.

. Because of IUP’s reputation as a teaching university and the fact that there were marny
facilities for the pre-student teaching, including the University Schaol.

[UP has an excellent education program and prepares you to teach through the
University Schaol.
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education program. | also felt that the school

| selected IUP because of the reputable . _
id not, for example: University School, . [~~~
’ ) M-

had things to offer that other schools cou

| selected IUP becauss it is known for having a wonderful and challenging prograrh.
There are also many opportunities available at IUP and the University School is one of
the main reasons | chase to attend IUP. ' ‘ o

gram! -Bestinthe statel University School has a greatimpact onr

Great education pro
thisl .- -
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Sample Responses 1o Question10 .
(if you have observed in the University School and In other schools, what -
similarities or differences can you cite?) oo

The University School teaches its students more along the lines of the way we're -
being taught to teach. Not many cther schools do. '

Public schools are still in old methods, i.e. basic readers more so than in University
School. ‘

The University School follows a much more student-centered, whole language
approach. g

B
The University Schéol has children with various disabilities right in the classroom.
Mainstreaming - | was able to experience it.

The teaching styles at the University school are more “now” and students seem to
enjoy learning more.

The University School uses the newest technigues for teaching/learning. Other
schools use the traditional way.

Actually the University School was a much better experience than the other schooils |
have been to. It seemed much more organized, appropriate and involved.

The University School is involved in more of the up-coming trends in education such
as: whole language, hands-on activities, thematic units, and cooperative leaming.
Other schools are often caught up in basils and workbooks.

The University School offers information about my major and has more hands on
opportunities. The teachers are more willing to help and give advics.

The University School is maore up-to-date in practicing many of the newer 'ceatcl'tir‘xg"':t
practices and techniques. The teachers are mare excited about what they are daing,
willing to assist the college students, and more willirig to adapt their lessons to meet

the needs of special students.

| have seen in the University School that you are able to adapt the instruction to the
individual student better than in other schoois. Also, teaches you to adapt your
instruction to all students. including ones with disabilities. . : ,

. The University School uses more hands-on, active, and moderm teaching meth S
'_\‘he.university School alsc provides support (more) for special needs students.

The University School setting allows for more “hands on” involvement and interactiohs
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of the students than does a public school. |

| was much more welcomed and could participate more in the University School.

. The non-traditional (whole language apprbach ) vs. The traditional (public schaols).

Non-traditional vs. traditicnal approach.

University School uses more updated techniques - more whole language. [don't
know where | would have really been exposed to such instruction outside my IUP
classroom.

The University School gives more individual attentlon and seems to be better
. equipped for meetmg special needs.

In the University School, there is more one on one with students and teachers, this |
believe enhancas leaming.

You get to work on a more individual basis with the students.

The University School is a gced place for students to get a feel what it is like to teach a
class, to make sure they like it and want to stick with it and doesn't take a great amount

of time from the student.

The students at the University School are much more eager to leam than students |
have observed elsewhere. | am also very imprassed with the knowiedge the students

have acquired.

The University School offers an aiternative curriculum to observe while addressing the
needs of elementary age children. .

It is easier for the student to walk across campus than to have to be bussed to every
class. : 5

Because the University Schooal is small, observing' and working with students is much
easier. The University School is much more cocperative about-allowing University
School students to visit, observe, and teach than other elementary schools within the

area.

The children in the University School are attended to individually. Handicapped
children are able to participate freely. Some have their own interpreter or helpers. |
have never seen this at any of the public schools I've-observed.

'vThé teachers really work with the children and it's a lot of hands on experiences anda
lot of good techniques are used. | feel that it is a quality experience for the childrermr
who are able to attend. This is an excellent experiencs for the students who are

. y <
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education majors. T
They practice more of what we learn in our courses than many schools do.

The University School is one of the only schools that uses all the innovative
techniques | am leaming about in my classas and my readings.

The observations are alike in that they are genuine and natural, not just textbook
reactions. The best place to see these methods i§ int the actual classroom. Having
access to the University School's a benefit that is greatly appreciated by myself. Itis
well worth the cost of maintaining it. | have seen and leamed so much there, to help

me in my teachegpreparaﬁon program.

The students in the University school are more preparéd for the student observers.

There'is no disruption and | feel the observer recsives a more realistic view of a
functioning class.

The University schoal gives you the setting for students that should be in all school
districts. A lot of other schools and teachers give us very bad examples to follow and

could be damaging to future children.

They use new and innovative teaching techniques. The children are learning in the
best possible ways.

The University School observation was more beneficial to me than other observations.

There seems to be more mainstreaming of students with disabilities and special needs
at the University School than | have seen elsewhere.

The students at the.University School receive an education.that is developmentally . ..

appropriate and has a multicultural purpose. . - L

-

| feel more free to interact and/or interview the children.

The University School is more modemn. The teachers are always trying something
new.

The children in the University School act more normal during observation because
they are used to it. '

The University School teachers use new and different approachies to teaching that

_.gave me ideas on howto teach my own class. It was a great experiencs, and | am
- glad | got to da my cbservations at the University Schaol.

The University Schaol uses methads cansistent with innovative teaching methods.
Unfortunately, | have not had the opportunity in either obsarvations or in my Junior



on in the University School i mspnres me (or glves me
hope) that when | have my own classroom that | can use methods ‘used i in the'*°% -
University School. L LT
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 sample Responses Yo Question 11~ * %0l ha
(Based on Information that you have about the University ool, ’dd”iyé&""'*"
belleve the school services should be available to students In teacher

preparation: programs?)

Definitely.
If the University Schaol is abolished, IUP is likely ta- lose future students.

| feel strongly tha't‘ the University School is an important part of teacher preparation.
My education would have been lacking without it.
A

I .

The services are al'so useful for students in other majors, such as speech, language
pathology, and nutrition.

They do not benefit me, but to other future teachers they are available resources for
experience and preparation.

It is very important to those who usa it.

Most definitely. Please keep it open.

-
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