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Part II Description of Curriculum Change

Eequest is for a revised course description which deletes statements about the
equence of Pedagogy I and Pedagogy II.

Revision

EL 357 Pedagogy II 3¢-01-3 sh

Prerequisite: Junior Status

Principles based on classroom experience will be incorporated into the
course. Instruction will include: classroom management skills, integration
of computers in the elementary curriculum, contemporary issues in educationm,
the role of research in elementary classroom teaching, and teacher
professionalism during and after field experiences.

Summary and Rationale

The revision will eliminate the sequence of Pedagogy I (EL 356) and Pedagogy
II (EL 357). The course content of Pedagogy II can be taught without
depending on the content of Pedagogy I. The elimination of the sequence for
Pedagogy I and Pedagogy II will give the department greater flexibility in
scheduling of students during the junior year. Without this flexibility,
most juniors would have their field experience during the spring semester.

This would create an inability to offer a well-supervised junior field
experience.

Originally, when these courses were designed, the department planned to
change the junior field experience to require less faculty supervision.
This has not occurred. The Elementary Education program has been commended
for the strength of its field experiences in the initial review of its
program by NCATE (National Council for the Accreditation of Teacher
Education).

The current course description for EL 357 Pedagogy II includes the
identical description as proposed for the revision, except an introductory
statement says, '"This course is designed to follow Pedagogy I. Selected
topics that were introduced in Pedagogy I will be extended. Additional
topics will be presented."

rt III Current Syllabi for EL 356 Pedagogy I and EL 357 Pedagogy II are

attached




Catalog Description

EL 357 Pedagogy II 3¢-01-3 sh

Prerequisite: Junior Status

Principles based on classroom experience will be incorporated into the course.
Instruction will include: classroom management skills, integration of computers
in the elementary curriculum, contemporary issues in education, the role of

Eesearch in elementary classroom teaching, and teacher professionalism during
nd after field experiences.




COURSE SYLLABUS
I. CATALOG DESCRIPTION

EL 356 - Pedagogy I 3 credits

Prerequisites: junior status

Competencies specific to the science of teaching will be
introduced in this course. Students will become familiar with the
fundamentals of teaching across all content area subject matter at the
elementary level. Areas that will be explored include models of
teaching, including unit and lesson planning, and creating a classroom
environment that is conducive to learning.

IT. COURSE OBJECTIVES

This course will be presented in modules. Objectives are specified
for each module.

Upon successful completion of this course, the student will be able
to:

Models of Teaching

A. demonstrate understanding of several models for teaching which use
varying techniques and are based on psychological foundations of the
teaching/learning process.

B. demonstrate the ability to select appropriate models for particular
learning outcomes.

C. demonstrate competency in planning and teaching using appcopriate
models to present lesson(s).

Classrocm Climate

D. specify conditions deemed desirable because they promote student
on-task behavior and facllitate effective and efficient instruction.

E. describe the nature and dynamics of classroom climate as it relates
to (1) teacher expectations, (2) motivation, (3) use of time, (4)
teacher awareness, (5) modeling, and (6) socicemotional-climate.

II. COURSE OUTLINE
An outline is specified for each module.

Mccels of Teaching

A. Present and discuss selected models which could include, for
example: ‘
1. Reflective (Donald Cruickshank)
2. Hunter Model (Madeline Hunter)
3. Inductive (Hilda Taba)



4. Concept Attainment (Jerome Bruner)
S. Advance Organizer (David Ausubel)

Inherent in the presentation and discussion are the issues of
appropriate selection and lesson and unit planning.

B. Students demonstrate ability to select, plan, and teach (a)
mini-lesson(s) (viceo taped) using (an) appropriate model(s).

Clagsroom Climate

C. Present and discuss the following topics on classrocm climate:
1. Analyzing classroom conditions
Students stucdy a variety of ways to assess the classrocm
learning environment.

2. Teacher expectations
a. Teacher expectations as self-fulfilling pcophecies
b. Cecmmunicating expectations to students
¢. Basic teacher attjtudes
d. Personal and sccial development of students
e. Other related issues deemed appropriate for
instructicn

3. Motivation
a. Basic motivaticnal concepts
b. Intrinsic motivation
c. Extrinsic motivation
d. Identifying motivational strategies
e. Student success relating to motivational strategies

4, Use of time
a. Strategies for organizing the instructional day
b. Organizing the curriculum for effective utilization
of instructional time

S. Teacher awareness
a. Teacher-pupil interaction
b. Teacher pcwer and its effect upon student performance
c. How teacher awareness influences student achievement

6. Modeling
a. The teacher as a value communicator
b. Teaching through modeling

7. Socioemotional climate
a. Fostering interpersonal relationships between
students in the classrocm
b. Teacher-pupil relationships: social and academic
c. Communicating empathic understanding
d. Reality therapy - a dynamic of understanding human
behavior
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8. Self-esteem
a. self-esteem and Its ccmponents
b. ways to promote self-esteem in pupils

IV. [EVALUATION METHODS

The final grade for the course will be a compilation of grades
earned for each module. The components will be evaluated as follows:

A. Models of teaching
(Could be among the following)
1 quality of written lesson plans
demonstration of attained competencies of teaching

2.
(video taped)
3. written test
4. summaries of readings
B. Classroom climate

Students will be given a situational essay in which they wiil
apply course content.

V. REQUIRED TEXTBOOX

Textbook to be selected by individual instructors

VII. BIBLIOGRAPHY
Models of Teaching

Brandt, R. (1985). On teaching and supervising: A conversation
with Madeline Hunter. Educational Leadership, 42(5), 6i - 65. -

Cooper, J. M. (1986). Classroom teaching skills (3rd ed.).
Boston: D.C. Heath.

Cruickshank, D. R. (1681) Reflective teaching: A new
instructional alternate for use in teacher education and

research on teaching. ct in teacher education:
responsible program for the eiohties. Ohio Confederation of

Teacher Education.

Cruickshank, D. R., & Clausen, C. flective te ng. (1983)
(Filml. Columbus, CH: The Ohio State University.

Ecy, J. W. (1992). eflective plannin chin and evaluation
fcr the elementary school. New York: Macmillan.

Hunter, M. (1985). What’s wrong with Madeline Hunter?
Educational Leadership, 42¢(5), 57 - 60.

Joyce, B., & Weil, M. (1986). Models of teaching (3rd ed.).
Englewood Cliffs, NJ: Prentice-Hall.



Kyriacou, C. , & McKelvey, J. (198S). An exploration of

individual differences in ‘effective’ teaching. Educationaf
Review, 37(1), 13 - 17.

Lambert, L. (1985). Who is right - Madeline Hunter or Art Costa?

Educational Leadership, 42(5), 68 - 69.

Sparks-Langer, G. M., Colton, A. B. (1991). Synthesis of research

on teachers’ reflective thinking. Educational Leadecship,
48(6), 37 - 44,

Weil, M., Joyce, B., & Kluwin, B. (1978). ersonal dels of

teaching: FExpandin our teachina repertoire. Englewood
Cliffs: Prentice-Hall.

Classroom Climate

Beane, J. A., & Lipke, R. P, (1986). Self-conceot, seif esteem
and the curriculum (2nd ed.). New York: Teachers Coilege

Borich, G. D. (1992). Effective teaching methods (2nd ed.). New
Yerk: Macmillan.

Cooper, J. M. (1986)., Classroom teaching skills (3cd ed.).
3cston: D.C. Heath.

Eby, J. W. (1992). eflective plannina, teachin and evaluation
for the elementary school. New York: Macmilian.

Good, T. L., & Brophy, J. W. (1991). Looking into classcooms.
(5th ed.). New York: Harper Collins.

Kellough, R. D., & Roberts, P. L. (1991), resource jde fo

elementary school teaching: Planning for competence (2nd ed.):

New York: Macmillan.
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COURSE SYLLABUS
I. CATALOG DESCRIPTION

EL 357 - Pedagecgy II 3 credits

Prerequisites: Pedagogy I; junlor status

-be—pregented: Principles based on classroom experience will e
incorporated into the course. Instruction will include: classroom
management skills, integration of computers in the elementary
curriculum, contempcrary issues in education, the role of research in

elementary classroom teaching, and teacher professionallsm ducing and
after field experiences.

II. COURSE OBJECTIVES

This course will be presented in modules. Objectives are specified
for each mocule.

Upon successiul ccmpleticn of this course, the student will be
able to:

Classroom Manacement Skills

A. define the term "classrocm management” to differentiate the
instructional and managerial dimensions of teaching, and
emphasize the importance of effective classrocm management.

B. to analyze existing classrocm conditions and to identify
managerial problems, potential managerial problems, and
desirable conditions.

C. To identify managerial strategies believed to be effective.

Intearation of Ccmputers in the Elementary Curriculum

D. apoly cocmputer-assisted instruction to the curriculum.

E. summarize current research related to ccmputer-assisted
instruction

F. evaluate software for instructional use.

G. appoly telecommunications to the curriculum.

Contemporarv Issues i ducation

H. discuss selected contemporary topics in education ana their
imptications for instructicn.

I. icentify sources of information that a teacher can utilize to
beccme aware of current issues.

Research as a Tocl for Teachers

J. aporeciate the importance of research as a basis fcr teaching.

K. understand the basic concepts of classroom action research.

L. discuss the basic concepts of action research design.

M. describe a classrocm problem from an action research
perspective.

N. design a classroom action research project to address a

hypothetical classrocm problem.




Jeacher Professionalism

0. discuss teacher professionalism as it relates to the following
issues: ethical behavior, appropriate dress; interactions with
school personnel (aide(s), secretary(ies), principal(s),
Feachers, custodian(s), and the cooperating teacher);
interactions with parents; and, assumption of responsibilities,
including taking initiative.

III. COURSE QUTLINE
An outline is specified for each module.

A. Classroom Management Skills

Resource persons, such as classroom teachers and school
administrators should be utilized for presentations in this
module.
{. organizing your classrcoom

a. physical space

b. rules and procedures

c. planning, organizing, and teaching
2. maintaining good student benhavior

Discigline apprcaches: LEAST; Assertive Discipline;

Control Theory in the Classroom

3. evaluating ycur classroom - organization and management

B. Integration of Computers in the Elementary Curriculum
1. computer-assisted instruction, including current researcn
2. software evaluation
3. teleccmmunications in the curriculum

C. Contemporary Issues in Education
Cne hour will be devoted to each ccntemporary issue. The topics
will change each semester as new issues are presented in the
literature. Sample tcpics are cooperative learning and students
at risk.

D. Research as a Tool for Teachers
i. Research as a tool for teachers.
Basic concepts of action research.
Designing classroom action research,

2. Analysis of classroom problems. ‘
Using action research to address classrocm problems.

E. Teacher Professionalism
Resource persons will present issues in a round table format.
These persons can include cooperating teachers, principals,
parents, and former student teachers. Topics related to
teacher professicnalism will be discussed. These can
include: ethical behavior, appropriate dress; interactions
with school personnel, such as aides(s), secretary(ies),
principal(s), teachers, custodian(s) and the cooperating
teacher; interactions with parents; assumption of
responsibilities, including taking initiative.



IV. EVALUATICN METHODS
The final grade for the course will be a compllation of grades
earned for each module. The modules will be evaluated as follows.

Classroom Manacgement Skills
Students will be given a situational essay in which they will apply
course content.

tearation of Computers in the Elementary Curricu
A. quiz - application of computer-assisted instruction and research
B. quality, ccmpleteness of software evaluation
C. quality of discussion of the application of telecommunication
to the curriculum

nte ues in catio .
A. quality of summary of and reaction to one article about a
contemporary issue in elementary education

Research as a Tool for Teachers

The primary basis for evaluation for the objectives covered under
this topic will be a 2-3 page action research plan comprised of the
following ccmponents:

A rationale for the action research plan.

A probiem analysis statement.

A problem diagnosis statement.

A description of the proposed diagnosis verification procedures.
A description of the proposed remediation procedures.

A description of the evaluation procedures.

OV UV o WD N —

This paper will be evaluated for evidence that the objectives
listed above have been met.

eacher p essionali
1. evidence of understanding through discussion
V. REQUIRED TEXT

Textbook to be selected by individual instructors

VII. BIBLIOGRAPHY

asscoom Management Skills

Canter, L. (1983). Asserctive Discicline. Santa Monica, CA: Lee
Canter & Associates.

Cooper, J. M. (1986). Classroom teaching skills (3rd ed.).
Boston: D. C. Heath.

Curwin, R. L., & Mendler, A. (1980). e discipline book:

complete auide to school and classroom management. Reston, VA:
Reston.



Duke, D. L., & Meckel, A. M. (1984). Teachers quide to classroom
management. New York: Random House.

Evertson, C. M. and others. (1989). Classroom management for
elementary teachers (2nd ed.). Englewood Cliffs, NJ: Prentice
Hall.

Good, T. L., & Brophy, J. E. (1991). Looking in classrccms (5th
ed.) New York: Harper Collins.

Kellough, R. D., & Roberts, P. L. (1991). A resource quide for

elementary school teaching: Plapning for competence (2nd ed.).
New York: Macmillan.

Integration of Ccmputers in the Flementary Curriculum

Bennett, D. A., & King, D. T. (1991). The saturn school of
tomorrow. Educational Leadership, 48(8), 41 - 44,

Bracey, G. W. (1988). Ccmputers and learning: The research jury
is still out. Electronic Learning, 8¢(2), 28, 30.

Bracey, G. W. (1988). Ccmputing at risk: Students get bad grace
on first repcrt card. Electronic Learning, 8(1>, 36 - 37.

Cory, S. (1986). A 4-stage model of development for full
implementation of ccmputers for instruction in a schcol system.

In 8. J. Taffee (Ed.), Computers in education (2nd ed.) (pp.
150 - 155). Guilford, CN: Dushkin.

Dwyer, D. C., Ringstaff, C., & Sandholtz, J. H. (1991). Changes
in teachers’ beliefs and practices in technology-rich

classrocms. PEducational Leacershio, 48(8), 45 - 52.

Krendl, X. A., & Lieberman, D. A. (1988). Computers and learning:

A review of recent research. Jcurnal of Eaucational Ccmputing
Research, 4, 367 - 389.

Linn, R. L., & Dunbar, S. B. (1990). The nation’s report card goes-
home: Good news and bad about trends in achievement. Phi Delta
Kappan, 72(2), 127 - 133.

0’Neil, J. (1990). Ccmputer revolution on hold. ASCD Undate,
32(9, 1, 4-5,

Mathison, C. S., & Brown, X. (1986). When to try CAI. The
Ccemputing Teacher, 14¢(2), 37 - 40.

Roblyer, M. D. (1988). The effectiveness of microccmputers in
education: A review of the research from 1980-1987. T.H.E.
Journal, 16¢(2), 85 - 89.

Roblyer, M. D., Castine, W. H., & King, F. J. (1988). Ccmputer
applications have "undeniable value," research shows.
Electronic Learning, 8¢(1), 38, 40.



Salpeter, J. (1988). Have it your way: How software publishers

responded to your needs. (Classroom Computer Learning, 8(4),

34 - 39.

Scrogan, L. (Ed.). (1988). The OTA report: New technolecgies are
making a difference. Classroom Computer Learning, 9¢2), 33 -
39.

Sivin, J. P., & Bialo, E. R. (1988). The OTA report: Educational

software quantity, quality, and the marketpiace. Classroom
Computer Learning, 9¢(3), 54 - 57.

Sloane, H. N., Gordon, H. M., Gunn, C., & Mickelsen, V. G. (198%).

Evaluating educational software Englewcod Ciiffs, NJ: Prentice
Hall.

Conte v ue n_Fcucation

Cooperative Learning

Borich, G. D. (1992). Effective teachina metheds (2nd ed.). New
York: Macmillan.

Eby, J. W. 1992). Reflective olanning, teaching., ana evaluaticn
for the elementary school. New York: Macmillan.

Slavin, R. E. (1991). Synthesis of research on cooperative
learning. Educational Leadership, 48(5), 71 - 82.

Students at Risk
Reed, S., & Sautter, R. C. (1990). Children of poverty: The
status of 12 million young Americans ~ Kappan special report.

Phi Delta Kappan, 71C10), K! - K12,

Slavin, R. W., Karweit, N. L., & Madcen, N. A. (1989). Effective

programs for students at risk. Needham Heights, MA: Allyn and
Bacen. :

Slavin, R. E., & Madden, N. A. (1989). What wcrks for students at
risk: A research synthesis. Educational Leadership, 46(5),
4 - 13. :

Research as a Tool for Teachers

Cruickshank, D. R. (1985). Profile of an effective teacher.
Educational Horizons, Winter, 8-14.

Leedy, P. D. (1989). Practical research (4th ed.). New York:
Macmillan.

Kneller, G. F. (1984). The proper study of education. AESA News
and Comment, 14, March, 174-186.



Moore, J. W. (1988). Teaching: A ogoblgm-solving appcecach.

Lewisburg, PA: Bucknell University.

Chanian, S. (1985). On stir-and-serve recipes for teaching. Phi
Delta Kappoan, June, 43-51.

Shanker, A. (1985). The making of a profession. American Educator,
Fall, 17-26.

Teacher Professionalism

Bolin, F. S. (1988), Helping student teachers think abcut
teaching. Journal cf Teacher Education, 39¢(2), 48 - 34.

Cattermole, J., & Robinson, N. (19é5). Effective hcmesschool
communication - from the parents’ perspective. Phi Deita
Kapoan, 67(1), 48 - 50.

Eby, J. W. 1992). Reflective planning, teaching, and evaluation
for the elementarv school. New York: Macmillan.

Elam, S. M., Rose, L. C., & Gallup, A. M. (1991). The 23rd Annual
Gallup Poll of the Public’s Attitudes Teoward the Public Schools.
Phi Delta Kapoan, 73¢(1), 41 - 56.

Lanier, J. E., & Little, J. W. (1988). Research on teacher

education. In M. C. Wittrock, (Ed.), Handbook of research on
teaching (3rd ed.) (pp. 527-569). New York: Macmillan.

McEvoy, B. (1987). Everyday acts: How principals influence

development of their staffs. Educational Leadersnip, 44(S),
73 - 77.

Posner, G. J. (1985). Field experience: A quicde to reflective
teaching New York: Longnman.

Roe, 3. D., Ross, E. P., & Burns, P. C. (1984). Studen: teaching
and the field experiences handbook. Columbus, OH: Charles E. -

Mecrill.

Warner, I. (1991). Parents in touch: District leadership for
parent involvement. Phi Delta Kapoan, 72¢(5), 372 - 375.



